
Welcome! 

As you sett le in: 

● Read and put a dot 
on each of the 
dotmocracy 
statements (agree-
disagree)

Presenter
Presentation Notes
LAILA: orchestrate the dotmocracy
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Facilitating Active Writing Pedagogies 

through Universal Design
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April 5th 2019

Presenter
Presentation Notes
Based on UDL principles we will ensure that our delivery of information meets these requirementso   Make workshop materials available beforeo   Use video that includes captions, and/or include a transcripto   Keep slides simple, often best to have white text on black backgroundo   Build in active learning and low stakes participationo   Bimodal delivery of information that describes everything on the slides.o   Interact with each other in ways that take minimal physical effort (E.g. pass brainstorming responses through the room rather than get up and move around the room).



Establ ishing the Learning 
Environment: Inclusivity Statement

Tells the student:
● All students belong and have 

value
● All ident it ies and abilit ies are 

important 
● Provides context to the 

learning situat ion and course 
and course content

● Acknowledges marginal 
experiences and ident it ies

Presenter
Presentation Notes
Can be read out before a presentation or class, provided in a handout, and/or on the syllabus and/or posted online.I include a blurb about our classroom community of practice and diversity, my commitment to UDL and explain my role in their health and wellbeing. These are expanded on throughout the syllabus.Example for presentations: As I begin, I want to recognize the space we’re inhabiting together. [Describe some features of the space e.g. steps, uncomfortable furniture, lighting, crowdedness, air quality etc.] Please feel invited to use this space in whatever way is accessible to you. For example, you may want to move around; stand up; lie down; put your feet up; go out and come back in; engage with another person (for instance, by writing a note to a friend); live tweet; take notes; doodle; or any other use of this space that feels right to you. As the presenter, I will be using Power Point which gives main ideas as we go along, and can form the basis for notes. Following the principles of universal design for learning, I as presenter will do my best to describe all text and images as they appear. I have provided a copy of the power point slides and participants have handouts for key elements of Universal Design for Learning to use to follow along. I also want to recognize the cost and labor that have gone into organizing this workshop. The space provided here for dialogue, critical thought, and professional development would not be possible without all of you participating in this session. I also want to acknowledge your dedication to your students in learning new strategies to bring into your classroom. Thank you to the people who have prepared this room, and who will clean it after we are gone, as well as to those who maintain its flooring and furniture, the light, the temperature, and the structure itself. Thank you. My purpose here is to try to take our time together and infuse it with inclusivity for folks of all cultural backgrounds and abilities. I imagine this space as one that extends beyond the duration of the workshop. After the workshop, I am available to chat but I hope we will start conversations today that will be ongoing amongst faculty of Claflin. I want this workshop to be accessible for those who prefer to communicate in writing rather than oral speech, who wish to take time to reflect before joining the conversation, or who simply think of a question after the fact. If this is you please feel free to email me. Our way of thinking about inclusivity strives to recognize the ways that anyone, regardless of disability status, can benefit from more inclusive and accessible spaces and conceptions of learning.Example for syllabus:In this class we will create a community of practice in which we exchange ideas and support one another’s learning. In this community of practice we will learn and attend to scholarly expectations of ethical dialogue in respecting the identities and experiences of one another as well as our research subjects. The diversity that each person brings to our community of practice, including race, ethnicity, cultural background and national origins, gender and gender identity, sexuality, socioeconomic class, age, religion, and disability will be viewed as a resource, strength and benefit. Diversity strengthens the knowledge that a scholarly community produces. Throughout the term I will do my best to follow the principles of universal design for instruction (UDL). UDL works to ensure the full inclusion of all students in the learning process of the classroom. This includes emphasizing collaboration and complementarity and preparing lectures and workshops to accommodate for individual differences. For more information on UDL please refer to the following website: http://www.cast.org/Further resources:Margaret Price: https://margaretprice.wordpress.com/access-statement-for-presentations/See the resource list for a link to further examples



Universal Design for Learning (UDL)

Redesigning our courses according to principles of UDL 
benefits everyone: faculty, staff & students.

Presenter
Presentation Notes
Laila-UDL framework:first defined by Anne Meyer and David H. Rose, Ed.D. of the Harvard Graduate School of Education and the Center for Applied Special Technology (CAST) in the 1990sa framework that incorporates learning science and cognitive science to develop a flexible learning environment that can be inclusive of as many people as possibleUDL aims to design for the margins of the group instead of the normUDL meets with the requirements expected of universities and all educational institutions by Section 504 and the ADAHowever, it is important to recognize that UDL is not only about disability-UDL benefits a range of diverse students with a variety of backgrounds UDL BENEFITS EVERYONE WHILE MAINTAINING HIGH STANDARDS OF INSTRUCTION AND LEARNINGThe concept and language of Universal Design for Learning is built out of the universal design movement in architecture and product developmentformulated by Ronald L. Mace at North Carolina State University. Universal design calls for "the design of products and environments to be usable by all people, to the greatest extent possible, without the need for adaptation or specialized design".[8] Ideally, once you design your course you would only need to make minimal changes based on particular student accomodations



Part icipants w il l  leave the 
workshop with the fol lowing:

● Specific, manageable st rategies and resources to combine 
act ive learning and UDL in the teaching of writ ing and course 
design

● Hands on experience redesigning at least one specific writ ing 
assignment or act ivity combining act ive learning and UDL 
principles  

● Empowerment through awareness that inclusive course 
design doesn’t need to be done all at once-it  is an ongoing 
process and shift  in mindset

Presenter
Presentation Notes




Dotmocracy

● I am confident I know what teaching for inclusion and diversity means in 
my writ ing pedagogy

● My understanding of inclusive teaching benefits from sharing ideas and 
strategies with my peers and colleagues

● I am committed to UDL principles, but sometimes inst itut ional 
requirements create barriers for my students

● My colleagues and I are all in agreement on appropriate criteria for 
evaluat ing writ ing 

● I struggle with incorporat ing both UDL and act ive learning components 
in writ ing contexts

Presenter
Presentation Notes
Laila: Take them to the different tables: discuss for 5 minutes in small groups



“Error” as Epiphenomenon: 
SRTOL in the writ ing classroom 

at  an HBCU
Shurli Makmillen
Claflin University

April 5th 2019

Presenter
Presentation Notes
Recent debates in the aftermath of the 4C’s conference illustrate how teachers of writing can be divided on the topic of SRTOL—whether or not we should forbid, tolerate, encourage vernacular language use in student writing; whether or not we should condone and/or celebrate code meshing  and/or code switching.  One might predict that these debates would have been resolved at historically black Campuses, but in fact they can rage more forcefully there. Indeed, HBCU’s provide a context for teaching writing that has be characterized as a tension between the assumption that Black language consists of “a set of ‘deviations’” from standard English that must be corrected (Alim & Smitherman, 2012, p. 170), and the more liberatory approach to writing associated with what is called critical hip hop pedagogies (Alim, 2007). In his chair’s address, Asao Inoue suggested that many of our pedagogies and practices fail because they “actively promote white language supremacy,” a form of violence related to other forms of violence--symbolic and material--experienced by people of color in North America. It is not uncommon for faculty within departments who teach writing to be divided on this very issue. Our students have much at stake; we all know that and we all want what’s best for them. My goal here today is not to take sides and adapt a pedagogy accordingly so much as to suggest that principles of UDL when teaching writing can make the issue moot. I want to offer a method for responding to student writing that side-steps the debate by embracing UDL and thereby affirming students’ agency and self advocacy. Using the idea of error as “epiphenomenal,” instructors can adapt the think aloud protocol (Giltrow et al, 2014) in both their marking commentary, and to prepare students for peer review. I hope to present options for practice that will demonstrate to participants the flexibility of this method, for how it is in line with UDL principles. 



Genre theory 

Genres are habits of response to recurring socio-
rhetorical situat ions

“People using text create new realit ies of meaning, 
relat ion, and knowledge” (Bazerman 309)

“Each successful text creates for its readers a social fact” 
(Bazerman 311)

Presenter
Presentation Notes
This method for responding to texts is premised on genre theory, which sees all texts as functional according to the various needs of communities.  For our students, the one they are in is minimally a classroom community, but also can increasingly see themselves as part of a wider knowledge making community. 



The think-aloud protocol (Gil t row et  al  2014; 
Scriver 1992) 
● Conceptualizes readers as users of documents 
● Aims to be non-judgmental
● May not come naturally, because of temptat ions to:

*use tradit ional commentary
*simply praise the writer
*just read out loud with no commentary

Presenter
Presentation Notes
The think aloud protocol. 



“The complaint tradition” (Milroy & 
Milroy) 

Using a reader response to revise and 
make a reader–friendly text 

Language myths such as unitary views of 
language, and ideologies of correctness

Presenter
Presentation Notes
Two forces are against us in the writing classroom, and students can be made mindful of this. They have heard complaints;  and they can recount stories of being corrected, or of being told the myth that the artificial construct we call Standard English is the basis of “clear communication.”  



Role of responders

● Read draft  aloud
● Voice your “on-line” processing of the text
● Stop to report  what works for you as a reader (e.g.     

paraphrase the gist  of a paragraph)
● Stop to report  what doesn’t  work for you as a reader   

(e.g. where there is ambiguity) 
● Do not evaluate 



Role of writers

● For the most part , keep quiet

● Make revisions where necessary and desired

● Appreciate the chance to hear a reader making 
meaning  from your text



Why?
●TAP is more effect ive than “standard” commentary on 
writ ing 
●It  is more respectful. Nobody holds themselves up as 
an expert  on anything except their own experience as 
an academic reader.    

●The onus for revisions is left  on the writer (AGENCY)

Presenter
Presentation Notes
About TAP, Shaw and Trowse write: “By engaging peers in review at the revision stage, and restricting comments to the reader’s own experience of reading the draft work, writers may feel less distracted by wanting to please, the performance gap can be identified, and some elaboration of possible solutions can be offered without any need to engage in explicit evaluation – positive or negative” (n.p.).



But what about error?!
Provide students with the vocabulary to talk about standard languages and 
vernaculars  

Provide ALL students with examples of African American scholars who write 
academically using AAVE / Black rhetoric / codemeshing

Provide students with information about the relationship between prescriptivism 
and educational access 

“. . learn to get out of the way of black students’ agency and learn how to allow, 
support, and help steer it” (Vershawn Ashanti Young, xiii) 

Presenter
Presentation Notes
My use of the term epiphenomenon is to keep mindful that standard language is not the main game--not the raison d'etre--for a writing course, despite the fact that our colleagues in other disciplines might think it is. The more we sell out to these other vested interests, or, in the words of Janet Giltrow (2016), accept “campaign donations” from “literacy alarmists and language purists” (18)--the less we are able to see ourselves as a discipline with its theoretical foundations. If students are immersed in situated reading and writing activities, “doing things with words”  in real genres of the academy, the more moot the question becomes for all of us.From Cambridge Dictionary online: “epiphenomenon meaning: a phenomenon (= something that exists and can be seen, felt, etc.) that exists at the same time as another one but is not related to it.”



FURTHER UDL OPTIONS

Use for writ ten commentary (Comment Funct ion)

Record spoken commentary (E.G. Camtasia)

Fly-on-the-wall (Triads Instead Of Dyads)

Presenter
Presentation Notes
Shaw and Trowse posited an adaptation to TAP that “de-emphasize(s) the relationship between the provider and recipient of feedback” (n.p.), involving two responders, in dialogue over the draft, while a third person, the writer, listens as an over hearer or “fly on the wall” and takes notes. While Shaw and Trowse were interested in how their method enhanced writers’ motivations to focus their revisions on substantive rather than surface features (and it did), we see the potential for the method to accommodate diverse learners’ needs. The best  classroom based peer review session, then, would involve students having some agency over the form of the think-aloud protocol they would like to give and receive. A sight-impaired student or a student with dyslexia, for example, could adopt the Fly on the Wall method as a way to engage in collaborative real-time discussions about someone else’s text, because others are reading the text aloud. Google docs can allow students to follow each other’s comments in real time, while the writer makes the revisions.   



Collaborat ive Inclusion: 
Designing Group Work for 

Universal Design 
Laila Ferreira

The University of Brit ish Columbia

“Even as academic writ ings resound with calls for attent ion to difference 
our actual pract ices rarely enact this attent ion” (Margaret Price 45). 

Presenter
Presentation Notes
Today I am going to speak with you about how to potentially design active and inclusive collaborative learning situations. As Margaret Price points out, although the language of diversity is central to ongoing conversations at universities and colleges and are reflected in official documentation and laws, there is still a gap in transferring this discourse into pedagogical practices such as group work assignments and activities. 



My Writ ing Studies Contexts

● ASRW (Arts Studies in Research and Writing):
Courses, workshops and conferences designed to help students get to 
know the research culture shared by humanities and social science 
scholars

● Vantage College:
An innovative 11-month program for international students who do not 
meet the standard language requirements of the university but who exhibit 
scholarly promise 

Presenter
Presentation Notes
The writing studies programs in which I work offer courses, workshops, and conferences that are designed to help first-year students to participate in the research culture shared by humanities and social science scholars. Instructors in our unit approximately 30 of them, mostly contingently employed—work to demystify the processes of research and writing for their students and transition students into the expectations and practices of the scholarly community. Each instructor develops their course around a particular topic or theme and students are required to read and engage with 6-7 scholarly articles from a range of disciplines on the topic. The topic of my particular course is Disability and Disability studies.By carefully scaffolding assignments and employing genre-based pedagogy, instructors teach the writing of research proposals, literature reviews and annotated bibliographies, conference presentations, and research papers that are modeled on the genre moves of professional versions of those genres. 



Theoret ical  Approach and Curriculum

THEORETICAL FRAMEWORK
● Genre Theory: situat ion & form 

(Gilt row)
● Writ ing across & within the 

disciplines (Young & Fulwiler)

APPROACH
● Scholarly  Community
● Discourse Community 
● Community of Pract ice 

(Wenger-Trayner)

CORE (scaffolded)
● Research proposal and working 

bibliography
● Research paper (1200-1800 words)
● Oral and/or poster presentat ion

ADDITIONAL

● Meta-language/discourse/ genre 
analysis

● Peer Review: TAP & ComPAIR
● Academic integrity component
● “Low Stakes” in-class writ ing  

Presenter
Presentation Notes
By carefully scaffolding assignments and employing genre-based pedagogy, instructors teach the writing of research proposals, literature reviews and annotated bibliographies, conference presentations, and research papers that are modeled on the genre moves of professional versions of those genres. Drawing on current theories of genre-based writing pedagogy, we show students the processes by which scholars think, and how that way of thinking shapes both the kind of research scholars do and the ways they write about their research. The focus on situated learning and writing as well as the communities of practice approach already requires a teaching structure and course design that reflect the three key principles of UDL. Almost all first-year students in the Faculty of Arts take one of the sections of the academic research and writing courses our units teach and so the program has a profound impact on the transition of first-year students into the university community and sets the stage for their academic career.In approaching learning as a social process and in more fully attending to the range of backgrounds that a student brings to the social space of the writing classroom, we can support the student’s move from the periphery (or even the very margins) of the discourse community through processes that foster their comfort and proficiency with academic research and writing. 



Barriers to Belonging (Act ive & Col laborat ive)

● Socio-Economic Status (Scott ; Ferreira & Thieme)

● Disability Status & Ident ity (Mullins & Preyde; Price)

● LGBTQIA Ident ity (Cooper & Brownell)

● Cultural Background (Internat ional students) (Ferreira & Thieme)

Even our most  conscient ious inst ructors can benefit  from a shift  in 
approach to group work

Presenter
Presentation Notes
Collaboration such as the sharing of new research and ideas is at the core of a healthy and effective scholarly community and the construction of scholarly knowledge itself. Research in the area of postsecondary teaching and disability also indicates that in terms of inclusivity, emphasizing collaboration over competition in course activities and assignments leads to better learning outcomes for all students. However, studies on the experience of students from marginalized communities with active, group work assignments and activities indicate numerous barriers created by a normative or unstructured approach.Findings from research I’ve conducted with my colleague Katja Thieme on socio-economic status in the writing classroom support the findings of other scholars on the role of the instructor in designing course content for an inclusive, collaborative environment and creating the conditions necessary for all students to participate for maximum benefit. What our findings also suggest is that even our most conscientious instructors can benefit from a shift in approach that considers and responds to the diversity of our students and the particular challenges of creating active and inclusive group work assignments.



Group Work Pract ices (In general)

● Establish a support ive and inclusive classroom environment

● Dedicated class t ime: establishing inclusive and effect ive collaborat ion (see sample 
worksheets)

● Make visible the scholarly context for course materials & act ivit ies: show the 
research! 

Presenter
Presentation Notes
Setting up for success:Establish  a supportive and inclusive classroom environment: diversity statement; speak openly about my own relationship with disability; provide opportunities for students to self-disclose in a safe mannerProvide and model  for students the language and expectations of scholarly discourse:E.g. language of disability studies:  medical & social model based language (how they will position themselves and others in their use of language)Provide frameworks and workshops on how to establish inclusive and effective collaboration:: see sample worksheetHave students write a “subject position”: see sample assignmentMake visible the scholarly contextExplicit lessons on communities of practice & discourse communities: developing awareness of themselves as learners and as the contributors to the learning of others; their roles in the group & providing opportunities to  move from the periphery to the centre (with one another’s support)



Act ive Inclusion: Smal l  Group Facil itat ions

● Mult iple modes of representat ion, engagement, act ion & expression 

● Opportunit ies  for both interdependence and individual preparat ion

● Support ive and consist ive structure: develop trust & awareness of their own and 
one another’s strengths 

● Balance between instruct ion and self-directed learning

Presenter
Presentation Notes
Multiple modes of representation, engagement, action & expression : textual, visual, oral delivery and response; time for quick thinking and reflective perspectives; writing, speaking, listeningProvides opportunities  for both individual preparation and interdependence: {the group depending on you but also supporting you in your facilitation)Students develop trust in one another: share identity and status willingly; listen and encourage with empathy and compassion (the successful facilitation of their group members=much more interesting and effective discussions for the group overall)Students practice both collaborative strategies & public presentations in a safe but challenging space (maximum 5 people)Students practice collaborative strategies & public presentations in a safe but challenging space (maximum 6 people)In providing feedback and reflecting on one another’s and their own work they develop self-regulated, learning practices as well as a strong sense of what works and what doesn’t in public presentations and discussions



Act ive Inclusion: Measure of Success

● Student’s self-disclosure of lived experiences (E.g., disability ident ity, 
relat ionship with disability, etc.) and overall support for one another

● Significant decrease in accommodations and “disappearing” students

● Disabled students:  successful complet ion and part icipat ion  

● Internat ional and non-Native English speakers: strong contributors to the 
group work 

● Lessened the instruct ional burden on the teacher 

Presenter
Presentation Notes
Setting up for success:Establish  a supportive and inclusive classroom environment: diversity statement; speak openly about my own relationship with disability; provide opportunities for students to self-disclose in a safe mannerProvide and model  for students the language and expectations of scholarly discourse:E.g. language of disability studies:  medical & social model based language (how they will position themselves and others in their use of language)Provide frameworks and workshops on how to establish inclusive and effective collaboration:: see sample worksheetHave students write a “subject position”: see sample assignmentMake visible the scholarly contextExplicit lessons on communities of practice & discourse communities: developing awareness of themselves as learners and as the contributors to the learning of others; their roles in the group & providing opportunities to  move from the periphery to the centre (with one another’s support)Measure of Success: Students self-disclosing & sharing their own experiences with disability-situations reflected in the week’s research article: learning from one another’s experiences Decrease in the number of students needing accommodations for the group and presentation assignments (as well the number of students who would simply disappear to avoid both requirements)Disabled students whose attendance or ability to contribute to group assignments was compromised:  successfully completed all assignments and were strong contributors to group discussionLessened the instructional burden on the teacher (so that the students sometimes forgot what I was there for!)-Grading required laterFurther barriers:Neuro-diverse and socially anxious students might still struggle with the small group situation (need to consider options)Continue to develop evaluative strategies



Building a “mult imodal toolkit ” : 
UDL in Writ ing Tutor Training

Holly Salmon
Faculty Coordinator
The Learning Centre

Douglas College
New Westminster, BC

Presenter
Presentation Notes
I am what I’d like to call an “apply-er” rather than a theorist. But in application, similar to a director of a play, I do create theoretical meaning. I will be sharing a bit of my learning journey with you to incorporate accessibility strategies in both the tutoring and the tutor training. 



The Writ ing Centre as a “contact  zone”

● Optional learning space
● Peer relat ionships /  understanding
● Autonomy
● Confident iality /  Safety
● Expression possible in mult iple modes

Presenter
Presentation Notes
The Writing Centre functions as a different academic space than the classroom, particularly the writing classroom. We’ll take a few minutes to discuss how this is different. Compared to a classroom for example, the Writing Centre has some key characteristics that affect accessibility (see slide above).A contact zone is defined as a place where “disparate cultures meet, clash and grapple with each other, often in contexts of highly asymmetrical relations of power.( Pratt, qtd. In Fitzgerald, 2016)  Not a place of neutrality or safety in the “unfair” sphere of education.



Ident ity: Who are the peer tutors?

Presenter
Presentation Notes
Defining identity of our tutors. As students, as learners.  Generation 1.5Second language learnersMature studentsNew to college studentsFirst generation studentsIn common: motivated students.  Who tutors are: We knew from experience that there were learners who struggled with our training: people who weren’t strong writers, English language learners, 



Why are we 
defining our 
students 
different ly 
than 
ourselves?

helpers

need 
help

everyone

Presenter
Presentation Notes
"It was the realization that I could not define the universe (the learners both as tutors-in-training and in tutees) specifically enough to tailor the learning to them."We know that everyone coming in is motivated to do better.   Participants in this workshop will learn and share strategies for incorporating learning strategies in tutor training that reflect the pedagogical frameworks of the tutoring program to include active learning, participatory learning, peer-based learning and universal design for learning strategies. 



Mult imodal toolkits for tutors

“It is crucial for writing center 
tutors and workers to develop 
multimodal ‘toolkits’---multiple 
and flexible practices---that 
allow them to adapt to different 
communicative interactions."

Hitt, Allison. "Access for all: The role of dis/ability in 
multiliteracy centers." Praxis: A Writing Center Journal 
9.2 (2012): 1-7

"While novice tutors are 
especially eager for a bag of 
tricks— a set of how-to’s for 
tutoring— when that bag runs 
out, consultants are left without 
principles and propositions for 
generating effective practice. "

Hall, R. Mark. Around the Texts of Writing Center Work 
: An Inquiry-Based Approach to Tutor Education, Utah 
State University Press, 2017.

Presenter
Presentation Notes
The objective was defined to incorporate universal design for learning strategies into the training curriculum. Previously, new tutors would read from a manual, complete worksheets, submit to tutor trainer.  Training focused on applied techniques. An example: This is how you greet a student. Say your name. Ask their name. Etc...In new tutor training, tutors learn and share strategies for incorporating learning strategies that reflect the pedagogical frameworks of the tutoring program to include active learning, participatory learning, peer-based learning and universal design for learning strategies. Tutoring strategies might look more like this: Identifying tensionsExplain academic writingUnderstand conventions instead of rules”A multimodal toolkit does not eliminate the need to identify students’ individual needs, [...] both multimodality and UDL ask us to acknowledge that all students have multiple ways of learning and knowing and to be flexible to those different needs”



Incorporat ing mult iple means of Representat ion
Alternate readings with videos, 
interviews, other materials

Create an accessible 
Tutor Training Library

Choose video sources with 
transcripts available

Presenter
Presentation Notes
Multiple authorsMultiple reading levelsGlossaries, other resources includedDigital copies of all readings



Incorporat ing mult iple means of Act ion and Expression

Vary approaches to training:  online, in-person, individual, 
collaborative

Encourage demonstration of 
learning through multiple 
submission formats

Presenter
Presentation Notes
Learners can show learning through multiple submission formats. Training happens online, in-person, individual, collaborative, etc.Welcome meeting (2 hours)Blackboard independent learningMeetings with facultyDiscussion boardWeekly video-conference meetings / Collaborate web conferencePeer-learningMentor tutors each bring different strategies for feedback than faculty facilitatorsLearners see different correct approaches to the same problems



Incorporat ing mult iple means of Engagement

Prioritize choice and autonomy

Focus on levels of safety 
in interaction

Presenter
Presentation Notes
Choice and autonomyOption to send to trainer instead of postingNo time limitsReflection blogInterviews with other tutors and campus partnersSafetyicebreakerOptions to send to faculty trainer at any timeAlways an opt-out or alternative possible



Current  Learning Culture

● Increased community  *Tutors accessing tutoring

● Process-focused and dynamic learning environment

● Inclusive practices

● More consultation regarding tutoring strategy

Presenter
Presentation Notes
By incorporating these ideas in our own tutor training programs, the centers have become dynamic and engaging learning environments themselves, for the tutors and for the tutor trainers.  We have also found an increased importance in the community of tutors as learners is built through the participatory learning activities that carries forward into an engagement with the tutoring environment.Peer tutors often are asked to engage in learning strategies that they do not have personal experience in; for example, many peer tutors we hire have not ever used tutoring services. We realized that even though we were focused on using these pedagogical strategies in tutoring sessions, tutors did not have experience using them in their own academic or learning paths.   This workshop will provide guidance for tutor trainers to ‘remedy’ this two-tiered system by applying these learning strategies within the training curriculum, so new tutors are both experiencing learning strategies and learning how to tutor using those strategies. By experiencing these strategies in the training curriculum, tutors will not only have experience with them while supporting courses where students are also learning in this way, but begin to further incorporate these engagement strategies in their own tutoring. Dynamic, shared learning environment that focuses on the learning processIncreased community between peers and with faculty*Tutors accessing tutoring and each other as academic resourcesUniversal strategies being used in tutoring sessionsOverall atmosphere of inclusion and inclusive practicesIncreased consultation with faculty and staff for new techniques and strategies



Workshop: Redesign [not  
accommodat ion] 

● Brainstorm ideas for redesigning one aspect  of your courses or workshops 
with your “case study” student  in mind
○ What would be the hardest  component  of your course to redesign for 

this student  according to both act ive and UDL principles
○ Build on what  you already do that  works
○ How might  this redesign benefit  other students in the class?
○ Discuss and pay at tention to disciplinary differences but  establish a “take 

away” for each part icipant

● Take notes, visualize, write and draw your redesign on the paper and pens 
provided (for later sharing with group)

Presenter
Presentation Notes








Group share

● What strategies, redesign did your group establish?

● How did  you build on what you already know and do?

● What was new? 

Small steps have a big impact !

Presenter
Presentation Notes
15 minutes



Thank you!
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